
Organizing teaching over distance
three approaches based on experiences 

from primary schools in Greenland

Rikke Ørngreen, Anders Øgaard, Line G. Nielsen, 
Ivaaq Kriegel and Louise P. Andersen



Teaching over 
distance in 
Greenland

Everyone eager to work with quality.
However, there are challenges in the 
Greenlandic primary schools(see e.g. 
Lennert & Demant-Poort (2021) 
• difficulties in improving quality 
• generally low level of 

performance in the final exams 

Report “2020-21 Greenland Primary 
School
• 77 schools -24 town and 53 

village.
• Small/large class size, pupils at 

different levels.

• Some schools lack educated 
teachers or subject area teachers.

• During 2021-2022, a distance 
learning program implemented

• 15 diverse tracks with varying 
setups, subject matter focuses, 
and outcomes.

Elearning
Technology enhanced learning
Design-based research / DBR and DBIR
Organisational development



The project is situated within the 
frame of Kivitsisa:
https://kivitsisa.gl/en/about-
kivitsisa/
https://kivitsisa.gl/en/distance-
learning//

National initiative focuses on 
technologically enhanced learning, 
1-tablet-for-each-child-and-teacher 

Objective: 
raise the level of learning – applying 
active and collaborative learning 
processes

The distance learning project was a 
research and development project
Researchers and university teachers
- Kivitsisa organisation
- Teachers and pubils from the 

public schools

https://kivitsisa.gl/en/about-kivitsisa/
https://kivitsisa.gl/en/about-kivitsisa/
https://kivitsisa.gl/fjernundervisning/
https://kivitsisa.gl/fjernundervisning/


• 1:1 Conversations and interviews with the distance 
teachers – some several times over the period
• Focusgroup interviews with learning consultant from 
the municipality, with distance learning teachers
• Halfday seminar/workshops in a plenary session with 
all distance learning teachers
• A questionnaire, which all distance learning teachers 
answered
• Observation of distance teaching – synchroneausly (in 
Zoom or Teams) and assynchroneusly in Showbie)
• Assignments to and answers/hand-ins from the 
pubils
• Videorecordings of students who interview each 
other about thier experiences. Some recorded by their 
teachers others by us from the department of learning 
during a field visit.
• Field visit, with a stay at both a town and village 
school, where the teachers from the town engaged in 
distance teaching at the village school

Outcomes:
- Guidelines and materials for dialog,
- Report on the results.



The analysis has yielded three distinct approaches to 
organizing distance learning, namely:
• The village/rural approach
• The colleague approach
• The subject teacher approach



The dual/multi-site 
teacher

The village/rural 
approach

• The distance learning teacher is employed as a 'regular' 
teacher at a school. As part of the employment, the teacher 
teaches pupils remotely who attend a village school or a 
city school elsewhere

• The distance learning teacher is employed at the pupils' school 
but lives in a different location than where the school is situated. 
The distance learning teacher is a colleague of the other 
teachers at the school.

The colleague 
approach

• The distance learning teacher is employed as a subject matter, 
didactic / pedagogical, or process consultant. They can initiate 
learning activities and advise the local teachers, management or 
administration, but seldom interact directly with the pupils

The subject teacher 
approach
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The dual/multi-site 
teacher

The remote 
colleague

The subject/process 
consultant

Recent alternative description in terms of considering transferability to other settings 



Online materials and report

with experiences and 
clarifying questions,

that can inspire schools, 
distance learning teachers, 
school management, and
municipal consultants

when starting new programs

Roles – before, under and after the teaching

Roles of the managment, distance teacher, the 
local teacher, the pupils role
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Online materials and report

with experiences and 
clarifying questions,

that can inspire schools, 
distance learning teachers, 
school management, and
municipal consultants

when starting new programs

Roles – before, under and after the teaching

Roles of the managment, distance teacher, the 
local teacher, the pupils role

Supporting dialogue between
the remote and near teacher



Considerations regarding cooperation and organization:

1. Roles - before, during, and after teaching (for the 
distance teacher, pupils, the local teacher, and school 
management)

2. Regular meetings between the distance teacher and 
the local teacher

3. Multiple distance teachers at one school

4. Organization and planning between the two schools
1. When does a session start / end
2. Which weeks are there other plans

5. Ongoing dialogue and evaluation with the school 
management

Considerations regarding didactics and technology
1. Establishing a good ‘layout' in the classroom 

and for the distance teacher
2. Pupils trust and safety
3. Visits to the village
4. Collaboration, interaction, and movement
5. Individual and/or collective communication
6. Incorporating pupils' everyday lives into the 

teaching
7. Use of various and digital materials
8. The iPad as a tool
9. Plan B if the internet fails

General applicable learnings: 
The dual/multi-site teacher, with remote pupils / students



The short version 
of the RESULTS

50% of the teachers chose to try 
being distance learning teachers

100% want to continue being 
distance learning teachers.

MORE organizational and   
            management focus
MORE sharing of everyday life and 
            local context 



Organizing teaching over distance
three approaches based on experiences 

from primary schools in Greenland

Rikke Ørngreen, Anders Øgaard, Line G. Nielsen, 
Ivaaq Kriegel and Louise P. Andersen

THANK YOU FOR YOUR ATTENTION 
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Teaching over distance in Greenland

Everyone eager to work with quality.

However, there are challenges in the Greenlandic primary schools(see e.g. Lennert & Demant-Poort (2021) 

difficulties in improving quality 
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Report “2020-21 Greenland Primary School
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Small/large class size, pupils at different levels.
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The project is situated within the frame of Kivitsisa:

https://kivitsisa.gl/en/about-kivitsisa/   
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National initiative focuses on technologically enhanced learning, 

1-tablet-for-each-child-and-teacher 



Objective: 

raise the level of learning – applying active and collaborative learning processes

The distance learning project was a research and development project Researchers and university teachers

Kivitsisa organisation
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Considerations regarding cooperation and organization:
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Considerations regarding didactics and technology

Establishing a good ‘layout' in the classroom and for the distance teacher

Pupils trust and safety

Visits to the village

Collaboration, interaction, and movement

Individual and/or collective communication

Incorporating pupils' everyday lives into the teaching

Use of various and digital materials

The iPad as a tool

Plan B if the internet fails





General applicable learnings: 

The dual/multi-site teacher, with remote pupils / students
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