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Teaching over 
distance in 
Greenland

Everyone eager to work with quality.
However, there are challenges in the 
Greenlandic primary schools(see e.g. 
Lennert & Demant-Poort (2021) 
• difficulties in improving quality 
• generally low level of 

performance in the final exams 

Report “2020-21 Greenland Primary 
School
• 77 schools -24 town and 53 

village.
• Small/large class size, pupils at 

different levels.

• Some schools lack educated 
teachers or subject area teachers.

• During 2021-2022, a distance 
learning program implemented

• 15 diverse tracks with varying 
setups, subject matter focuses, 
and outcomes.

Elearning
Technology enhanced learning
Design-based research / DBR and DBIR
Organisational development



The project is situated within the 
frame of Kivitsisa:
https://kivitsisa.gl/en/about-
kivitsisa/
https://kivitsisa.gl/en/distance-
learning//

National initiative focuses on 
technologically enhanced learning, 
1-tablet-for-each-child-and-teacher 

Objective: 
raise the level of learning – applying 
active and collaborative learning 
processes

The distance learning project was a 
research and development project
Researchers and university teachers
- Kivitsisa organisation
- Teachers and pubils from the 

public schools

https://kivitsisa.gl/en/about-kivitsisa/
https://kivitsisa.gl/en/about-kivitsisa/
https://kivitsisa.gl/fjernundervisning/
https://kivitsisa.gl/fjernundervisning/


• 1:1 Conversations and interviews with the distance 
teachers – some several times over the period
• Focusgroup interviews with learning consultant from 
the municipality, with distance learning teachers
• Halfday seminar/workshops in a plenary session with 
all distance learning teachers
• A questionnaire, which all distance learning teachers 
answered
• Observation of distance teaching – synchroneausly (in 
Zoom or Teams) and assynchroneusly in Showbie)
• Assignments to and answers/hand-ins from the 
pubils
• Videorecordings of students who interview each 
other about thier experiences. Some recorded by their 
teachers others by us from the department of learning 
during a field visit.
• Field visit, with a stay at both a town and village 
school, where the teachers from the town engaged in 
distance teaching at the village school

Outcomes:
- Guidelines and materials for dialog,
- Report on the results.



The analysis has yielded three distinct approaches to 
organizing distance learning, namely:
• The village/rural approach
• The colleague approach
• The subject teacher approach



The dual/multi-site 
teacher

The village/rural 
approach

• The distance learning teacher is employed as a 'regular' 
teacher at a school. As part of the employment, the teacher 
teaches pupils remotely who attend a village school or a 
city school elsewhere

• The distance learning teacher is employed at the pupils' school 
but lives in a different location than where the school is situated. 
The distance learning teacher is a colleague of the other 
teachers at the school.

The colleague 
approach

• The distance learning teacher is employed as a subject matter, 
didactic / pedagogical, or process consultant. They can initiate 
learning activities and advise the local teachers, management or 
administration, but seldom interact directly with the pupils

The subject teacher 
approach
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The dual/multi-site 
teacher

The remote 
colleague

The subject/process 
consultant

Recent alternative description in terms of considering transferability to other settings 



Online materials and report

with experiences and 
clarifying questions,

that can inspire schools, 
distance learning teachers, 
school management, and
municipal consultants

when starting new programs

Roles – before, under and after the teaching

Roles of the managment, distance teacher, the 
local teacher, the pupils role
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Online materials and report

with experiences and 
clarifying questions,

that can inspire schools, 
distance learning teachers, 
school management, and
municipal consultants

when starting new programs

Roles – before, under and after the teaching

Roles of the managment, distance teacher, the 
local teacher, the pupils role

Supporting dialogue between
the remote and near teacher



Considerations regarding cooperation and organization:

1. Roles - before, during, and after teaching (for the 
distance teacher, pupils, the local teacher, and school 
management)

2. Regular meetings between the distance teacher and 
the local teacher

3. Multiple distance teachers at one school

4. Organization and planning between the two schools
1. When does a session start / end
2. Which weeks are there other plans

5. Ongoing dialogue and evaluation with the school 
management

Considerations regarding didactics and technology
1. Establishing a good ‘layout' in the classroom 

and for the distance teacher
2. Pupils trust and safety
3. Visits to the village
4. Collaboration, interaction, and movement
5. Individual and/or collective communication
6. Incorporating pupils' everyday lives into the 

teaching
7. Use of various and digital materials
8. The iPad as a tool
9. Plan B if the internet fails

General applicable learnings: 
The dual/multi-site teacher, with remote pupils / students



The short version 
of the RESULTS

50% of the teachers chose to try 
being distance learning teachers

100% want to continue being 
distance learning teachers.

MORE organizational and   
            management focus
MORE sharing of everyday life and 
            local context 



Organizing teaching over distance
three approaches based on experiences 

from primary schools in Greenland

Rikke Ørngreen, Anders Øgaard, Line G. Nielsen, 
Ivaaq Kriegel and Louise P. Andersen

THANK YOU FOR YOUR ATTENTION 
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Considerations regarding cooperation and organization:

Roles - before, during, and after teaching (for the distance teacher, pupils, the local teacher, and school management)
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Multiple distance teachers at one school
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Considerations regarding didactics and technology

Establishing a good ‘layout' in the classroom and for the distance teacher

Pupils trust and safety

Visits to the village

Collaboration, interaction, and movement

Individual and/or collective communication

Incorporating pupils' everyday lives into the teaching

Use of various and digital materials

The iPad as a tool

Plan B if the internet fails





General applicable learnings: 

The dual/multi-site teacher, with remote pupils / students
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Overvejelser ift. samarbejde og organisering

Roller - for, under og efter undervisningen

Naér | starter med at fijernundervise, er det vigtigt, at | afklarer, hvilken rolle fjernunderviseren har, og hvilken rolle den lokale lzerer pé& elevernes
skole har.
Overvej:

1. Hvad er fjernunderviserens arbejdsopgaver, og hvad er den lokale lzerers arbejdsopgaver - bade fer, under og efter undervisningen?

2. Hvilken kontakt har fjernunderviseren til eleverne, og hvilken kontakt har den lokale lzerer til eleverne i undervisningen?

3. Hvordan skal den lokale lzerer forberede sig til hver lektion?

4. Hvordan og hvornar koordinerer og klaeder fijernunderviseren den lokale lzerer pa inden undervisningen (fx hvis der skal forberedes fysiske

materialer eller andet til undervisningen)?

Ledelsens rolle +
Fjernunderviserens rolle +
Den lokale lzerers rolle +
Elevernes rolle “240f24-

Iltem not Colle
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Organisatorisk tjekliste - skabelon til kontrakt

Nar en skole cller kommune gir | gang med et nyt flernundervisningsforlob, s3 start med:

1. Overvej om 1 vil bruge en

+ Bygdemodel
« Kollegamodel
+ Faglerermodel

2. Overvejalle aspekter af
© Rammefaktorer: didaktik,organisering. teknologi of samarbejdsformer.
©  Roller: Flernunderviseren, den lokale Lerer,eleverne og skoleledelsen.

I kan bruge folgende liste o tage noter heri, med henblik pd at sikre, at | fir talt om og besluttet viesentlige forhold.

Afsnit markeret med * planlzcgges sammen med o beslutninger formidies til fernunderviserne og lokale lerere /
medhjzelpere. Slet det grd og udfyld felterne

Kommune [navn]
Kontakt i kommunen | [navn)
Skole(r) [navn]
Fag [navn]
Klassetrin [navn]
*Involverede laerere | Fjernunderviser / 08 er vedkommende ansat pa skolen, pa en anden skale?

Lokal lzerer:

*Vejleder Er der en konsulent tilknyttet?

*Delinvolveredeog | Larere, elever, ledere, forvaltning, IKiortit, ibfolk, vejledere - ivilken rolle har de

deres roller involverede? Hvad forventes?

Fa afklaret og formidlet, hvem der er til stede | flernundervisningen, fx om den
lokale laerer skal vaere tl stede for, under og efter (og hvem fir timer for hvad?)
Hvad er skoleledelsens ansvar og hvad er Lerernes?

Hvem evaluerer og folger op?

* Saeriige fokusomrader | Hvad er det for omrader, vi vil sette serligt fokus pa. Det kan vaere pedagogisk.
didakisk, fagligt, metodisk, trivselsmaessigt osv. Det kan ogsd vaere at daekke et
akut problem, ift. at 3 faglig relevante Lererkapacitet tilknyttet.

* Didaktisk tilgang ‘vilke Leringsmal og hvilken didaktik vil der srligt vaere behov for?

Har denne undervisning en swerlig tilgang, saerlige krav?

Hvor meget undervisning er der, hvor ofte ..7 Hvilke typer opgaver arbejdes der
med, alene, i grupper..?

Overvej fx kommunikationsveje. Hvem gor hvad og hvornir? - ogsd ndr teknologien
ikke fungerer helt som planlagt.

*Milstning og ‘Hvad ansker vi at se? Hvilke resultater haber vi pa? Gerne pa flere parametre.

succeskriterier Formuleres om muligt SMART (specifikt, malbart, accepteret, realistisk og
tidsmaessigt)

Vaerd realistisk - det er vigtigere med smd mulige udviklingstrin end store mal som
ikke kan nds.

Budget Hivordan ser det overordnede budget ud? Udgifter Gl uddannelse/vejledning,
laerernes tid til uddannelse, evt. ekstra forberedelse,ikiortit m.l

Medghet tid for laerere | Hvor meget tid forventes de enkelte lerere at bruge ud over deres afsatte timer for
undervisningen af timerne?

Huskat vaere eksplicitift. hvad er fjernunderviserens tid og hvad er lokallerernes
tid.

“Tekniske overvejelser | Hivordan sikrer vi et godt teknisk setup for bade undervisere og clever, samt og

og support hurtig support undervejs? Hvilke aftaler er lavet?

inden undervisningen starter?

Kan der vaere situationer hvor det er vigtigt at eleverne har ipad med hjem i nogle
dage?
Skal der installeres specifik software, skal der dbnes for nogle sarlige adgange

* Semester plan og dato
koordinering:

Fivordan skal der startes op og laves “ler hinanden at kende™-aktviteter
Er der | dette skoledr noget fiernunderviseren skal tage hjde for, og er der noget
den lokale skole skal vide ft. fiernunderviserens planlagte fravaer?

Overvej fx om I allerede nu ved der er planlagte temadage, lukkedage eller andet,
bde pd den lokale skole og evt. der hvor flernunderviseren er ansat.

*Kommunikation

(lzerere, foraldre, elever..)

Tivad, hvordan og til hvem kommunikerer vi om flernundervisningen?
Er der grupper, som vi skal vaere saerligt opmaerksomme pd at kommunikere til?
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Flernundervisning

Tiek liste / Perorsaanermut tunngasumik misissuineq
Tjeklisten laves 2 gange om maneden af fiernunderviseren & Lokal lreren/ Misissuineq qaammammut
marloriaq ilinniartitsisunit suliarinegartassaaq.

1. Faglighed / Suliassanik paasisimasagarneq
Leerer eleverne det, de skal? Atuartut ilikkagassatik ilikkarpaat ?

2. Inklusion / Pegataaneq, ilaaneq
Kan alle elever deltage ? Atuartut tamarmik peqataasinnaappat ?

3. Lyst/Kajuminneq
Giver det den enkelte elev lyst til at lzere ? Atuartup ilikkarusinnera
kajungernerulerpa/ilikkarusunnerulerpa?

4. Undervisningsdifferentiering / Atuartitsineq assigiinngisitaartog
Bliver alle elever udfordret pa deres niveau 7 Atuartut tamarmik unammillertippat?

5. Ro/ Eqqissisimaneq
Er der ro til fordybelse og lering til alle elever? Atuartunut tamanut
ilikkarniarnissamut itisiliinissamut periarfissagarpa?

6. Variation / Allanngorarneq
Er skoledagen varleret med gruppearbejde & bevaegelse og forskellige mader at
lzzre pa? Atuartitsineq allanngorartuuva 7

7. Elevinddragelse / Atuartut peqataatinnerat
Fér eleverne mulighed for medindflydelse & medbestemmelse af undervisningen ?
Atuartut atuartitsinermi pegataatinneqarpat & ogartussaaqqataappat ?

8. Trivsel / Alliartorneq
Har man sikret hver enkelte elevs trivsel ? Atuartut tamarmik ineriartornerat
peqataatinnegarnerat qulakkeerneqarpa?

9. Overskud / Sinneqartoorut- nukissag
Kan fjernunderviseren & lokallaereren bevare deres eget overskud ? Ungasianiit
ilinniartitsisoq aamma najukkami ilinniartitsisoq nukissagarpat ?

10. internet forbindelse / Attaveqaatit
Har forbindelsen vaeret god ? Attaveqaat pitsaava 7
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Fjernunderviserens rolle

* Fjernunderviseren har ansvaret for at tilrettelzzgge og facilitere undervisningen for
eleverne i bygden og deltager oftest i hele lektionen eller modulet.

* Fjernunderviseren har ansvaret for at vurdere elevernes faglige niveau - dvs. i
dialog med den lokale lzrer hos eleverne.

« Iselve undervisningen er det fiernunderviseren, der har den primeere kontakt og
dialog med eleverne.

* Undervisningen kan bade veere klasseundervisning og individuel undervisning,
eller kombinere feelles aktiviteter og individuelle aktiviteter.

Dvs. man har den rolle som man ville have i en traditionel undervisningslokale som

hoved-underviseren i det fag.

Deter min
opgave at
tilrettelgge og.
facilitere
undervisningen

Jegermed i
hele lektionen

Det er mig,
der har den
primare
kontakt med
eleverne

Jeg vurderer
elevernes
faglige.
niveau

#Nor Sara (Den
Kiar til undggvisnil

o/

Fjernunderviseren

Den lokale lzrers rolle

Selvom det er fiernunderviseren, der tilrettelasgger og faciliterer undervisningen, og
som har den primzsre kontakt til eleverne, har den lokale lesrer i bygden en vigtig

funktiol

« Det er den lokale lzerer, der understotter og motiverer eleverne i klassen undervejs i
undervisningen og som er tilstede i overgangene og pauserne. E

* Det kan fx overvejes om det er szrligt relevant hvis eleverne skal lave mere
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